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Comments on Primary Curriculum Review

The Committee on Linguistics in Education (CLIE, website at http://www.phon.ucl.ac.uk/home/dick/ec/clietop.htm) is jointly sponsored by the Linguistics Association of Great Britain and the British Association for Applied Linguistics.  CLIE is a forum for the exchange of information and opinion on matters of mutual interest and concern for representatives of fifteen UK associations and groups focusing on English, language and languages.  At a recent CLIE meeting, members discussed the Primary Curriculum Review consultation documents, and the resulting suggestions are detailed in this document.  We have not included the evidence base for our suggestions, but are happy to do so if this is desired.
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CLIE members applaud the unification of Understanding, English, communication and languages into one area.  However, CLIE has identified some significant issues.  These issues can be dealt with by making small changes in wording, which will nonetheless make big differences in how the document is perceived and how it can be interpreted.  Suggested changes are indicated in red throughout.

· One issue in the area document is that the word language is used in a way which tends to imply that it always means English.  This is undesirable, as it has the potential to devalue the home languages of children in the classroom whose first language is not English.  We suggest the following changes:

· In the second line of Why is this area of learning important (Page 1 of 9):  We suggest amending to ‘Children develop the ability to communicate effectively and use their home language in order to make meaning explicit for themselves and others.  In school, meeting, creating and responding to all kinds of English language texts, including those that combine…’.
· In Breadth of learning (page 3 of 9), item d, line 2:  we suggest ‘They should look at the patterns, structures and origins of English and other languages…’.
· Curriculum progression, Languages:  It would be very much more appropriate to label this ‘Taught Languages’ (to distinguish them from community languages, which may not be taught in school).
· To encourage teachers to exploit the connections in this area of learning, we feel that it is vital to stress the possibilities of comparing English and other languages, and of analysing the language in written texts.   

· In the last line of Why is this area of learning important (Page 1 of 9), we suggest amending to ‘…and further develops their understanding of how English and other languages work’.

· In Curriculum progression, Languages (page 7 of 9):  there is an obvious place for an item in both the Middle column and the Later column along the lines of ‘to compare how English and other languages work in terms of grammar and vocabulary’.
· There is a laudable focus on the reading and making of multimodal texts, but there seem to have been some slips in the coverage of this focus, and some obvious opportunities missed.  
· In Key skills (page 2 of 9), skill c would cover different modes more clearly if it read, ‘c.  speak, write, design, perform and publish in different media in order to present ideas and opinions’.  

· In Curriculum progression, English and communication – reading (page 5 of 9), it is anomalous that there is no inclusion in the Early column of item corresponding to M15 of the Middle column:  children begin appreciating multimodal texts from very early in life.  We would suggest ‘to recognise how authors of texts use different modes such as writing, speaking, pictures and photographs – separately or in combination – to make meaning’.
· Likewise in Curriculum progression, English and communication – reading (page 5 of 9), Early stage, we suggest adding an item at the end of the current list: ‘to recognise the use of visual features such as layout and illustration as a means of signposting the structure and intentions of a text’.
· Still in Curriculum progression, English and communication – reading (page 5 of 9), both the Early and the Later stage (E12 and L12 respectively) contain aims related to using ICT to search for information, but there is no equivalent aim in the Middle stage.
· There are two items that give a misleading picture of the study of language features:

· In Curriculum progression, English and communication – reading (page 5 of 9), item E10 would be greatly improved if it read, ‘simple grammar, including how word order and word structure affect meaning’.  Word order (what linguists sometimes call syntax) and word structure (plural endings, third person –s, etc. – what linguists call morphology) work together to signal the grammar of a language.  There is strong evidence that awareness of morphology can help children to read better.
· In Curriculum progression, Languages – intercultural understanding (page 8 of 9),  Middle level, M40, ‘to recognise that languages have words and features in common as well as differences’ is surely a point better placed in Languages – speaking and listening or Languages – reading and writing.
· There seems to be an inconsistency between the Middle and Later stages of English and Communication – reading (page 5 of 9).  We suggest that there be an item in the Middle level corresponding to L17, i.e., ‘to express and justify preferences by referring to the texts’.
· In Curriculum progression, Languages – reading and writing (page 7 of 9), Later level, there is the aim ‘to read aloud with expression and accuracy’.  All the research in this area indicates that reading aloud does not contribute to second language accuracy, fluency or complexity, and it is often demotivating for young learners.  We would strongly advise that this item be deleted from the curriculum progression.

· There is a slip in the explanatory text on page 3 of 9 that can only have been involuntary, but which risks being insulting to the Deaf community:  note 11, which refers to ‘the patterns, structures and origins of languages’, says ‘Including different forms of communication, including sign languages’.  This can be read to mean that sign languages are not ‘languages’, but are ‘different forms of communication’:  this is inaccurate and potentially insulting.  The simplest solution would be to conflate notes 10 and 11, having only one note at the location of note 10 saying ‘This may be one language or more, including sign languages’. 
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